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In the past decade, several studies have been conducted to investigate communication 
apprehension (CA) among learners of new languages. In the literature, communication 
apprehension was investigated among different learners of languages from different backgrounds 
and nationalities including Iran and the USA. Unfortunately, very few studies have been 
conducted among Libyan learners of English in general and Libyan postgraduate students in 
particular. The main goal of this study is to investigate whether oral communication 
apprehension exists among Libyan postgraduate students in CAS UUM. If so, what strategies do 
they adopt to overcome their oral communication apprehension. Two questionnaires designed by 
Horwitz et al., (1986) and Kondo & Ling (2004). The participants in this study consist of sixty 
eight (68) males and five (5) females, 2
nd
 semester Libyan postgraduate students at UUM. The 
results revealed that most of the Libyan postgraduate students in CAS UUM have the feeling of 
oral communication apprehension in the classroom and that they adopt different strategies to 








     People learn to communicate with each other starting from their early days and at the 
adulthood they have the passion to achieve better oral skill, but unfortunately they face problems 
to the comprehension of this objective. Generally, any individual has problems sharing 
him/herself with the others and tend to avoid any aspect of communication in selected situations 
such as communicating in public speaking, and appear as if he/she has lost his/her self-
confidence, and feel they are not able to deliver a speech when they are asked to do so in spite of 
they still have speech still to be delivered Burgoon and Ruffner (1978).  It was indicated that 
most of the people feel uncomfortable and have fear of communication when communicating 
with the others (McCroskey and Richmond, 1980).  
 
Definition of oral communication apprehension  
        (McCroskey, 1977) defined oral communication apprehension as an individual‟s level of 
fear or anxiety associated with either real or anticipated communication with another person or 
group of people.  An extensive research and theoretical attention was paid by scholars in 
communication and psychology regarding students‟ apprehension towards English language in 
terms of communication and the related constructs like, opposition to communicate, reticence, 
tendency to communicate, and shyness. In fact this attention was drawn because of the worries 
that CA may affect the process of teaching and learning, mainly classroom learning process.  
 
      Today, in the classroom, English is considered as one of the important subjects students must 
learn as it is the most common way of communication between people all over the world. 
Students have to master it and specially the spoken form of the language. Unfortunately, students 
face many problems and challenges that can affect their level of proficiency as when they acquire 
and memorize a large number of new words, new expressions and group of grammar and rules. 
But the biggest challenge lies in learning and mastering the spoken part of English which is 
mostly affected by the apprehension. Therefore, this study aims at investigating the existence of 
CA among Libyan postgraduate students in UUM as well as examining the oral communication 






      Students who are learning a second language are facing many challenges. Arab students who 
are studying English as a second language face many problems during their journey of learning, 
mainly in mastering the spoken form of this language. Regarding this matter, Wahba (1998), 
Abdul Haq (1982) and Rababah (2003) conducted a related study on Arab students and argue that 
reading and pronouncing are the most common problems that students face and that they prefer to 
keep silent rather than to speak the language inside or outside of the classroom. 
 
       Libya is one of twenty-two Arab countries in which students used to be thought through the 
Grammar Translation Method (GTM), in which the teacher is the only source of knowledge and 
the learner has no opportunity to participate except if she/he is asked to answer a question. 
Moreover, since the usual number of students there ranges between 25 and 30 students, students 
don‟t have enough time to practice the language. And if a student delivered wrong answer or 
wrong comment he/she will be laughed at by the classmates and will be banished by the teacher 
himself. And as a result he/she prefers to keep silent.  
 
     The Libyan culture and the political situation could play a major role in the existence of oral 
communication apprehension among the Libyan students. Libyans look at the Americans and the 
British as enemies because the USA and the UK colonized Libya for many years, Libyans are not 
motivated to learn or use English in public and what made things worse is the American air raid 
on the capital of Libya on 14-4-1986 what drove the Libyan government to stop teaching English 
in the education circles until 1-1-1997 where the Libyan ministry of education decided to return 
English to be taught from the seventh grade but as an elective course.     
 
         This little exposure to the language drove Libyan students to have low levels of proficiency 
what made them fear the use of English specially the spoken form of the language (Wahba, 
1998). Libyan students who are studying abroad as in UUM don‟t use English widely and face 
different problems in using the language; this may result in apprehension towards the usage of the 
language inside and outside the classroom what may negatively affects their academic 
achievements and their language proficiency in general. Therefore, this paper is an attempt to 
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1- Does communication apprehension exist among Libyan students?  
2- What oral communication coping strategies do Libyan students use in the classroom? 
 
Research Objectives 
1- To find out whether communication apprehension exists among Libyan students.  
2- To find out the different coping strategies that Libyan students use in the classroom.  
 
Scope of the Study 
       This study is centered on Libyan postgraduate students who are studying at College of Arts 
and Sciences (CAS), UUM who come from the same country where they received their education 
and who have the same mother tongue. Unfortunately, due to the short time this study is limited 
to Libyan students only and it doesn‟t include any other Arab nationalities and thus we can‟t 
generalize the findings to the rest of the Arab countries.  
 
Significance of the study  
        One of the major problems that students all over the world face is the CA. Therefore, this 
study attempts to examine the Oral Communication Apprehension among Libyan students at 
UUM. It is hoped that the results could be taken as a source of information regarding CA and its 
effects on students, teachers, parents, as well as syllabus designers in Libya and other countries. 
When the teachers, parents and the syllabus designers understand this issue they can find 
solutions that can help the apprehensives to overcome their apprehension and thus improve their 
oral communication proficiency. Also, the findings can be taken as a base for any further 







Definition of terms  
Stage fright:  Stage fright is insufficient of eye contact between interlocutors (Gilkinson, 1942). 
Also it was defined as any evaluation of disability that happens in social speech positions, and 
distinguished with defensive pessimistic response and different inner overt manifestations of 
tension and behavioral maladjustment (Greenleaf, 1947).  There are many levels of stage fright 
that included weakness, pounding, disorder, forgetting, fear of disappointment, and fear of 
audience displeasure, Stage fright was categorized as emotional disorder in the public speech 
among material and vocal cues (Low, 1950).  
 
Speech anxiety: Any cognitive and emotional stimulation or observable avoidance behavior 
(borkovec, 1970). If someone got anxiety of communication usually he/she feels uncomfortable 
and often finds problems in communicating with their peers and prefers to avoid any contact with 
them in any situation. Some people are infected with a new disease which is called the „new 
social disease‟ of the American populace and which is caused by difficulty in communicating at 
any situation (Zimbardo, 1977).   
 
Shyness: it has been defined as quietness and used to refer to someone who does not talk much 
(McCroskey, 1977). Shyness is acquired conduct that overlaps with relating to people. It could be 
changed with extra valuable conducts and thus an individual who is shy gets the chance to feel 
comfortable at any situation (Wesson, 1995). People usually refer the word shyness to the people 
who don‟t talk much or use it instead of the word quietness (McCroskey, 1977).  
 
LITERATURE REVIEW 
Communication Apprehension (CA) can be found in oral and written communication (Daly and 
Miller, 1973). Different levels of Communication Apprehension can be found between 
individuals who experienced the feeling of anxiety and fear connected to   real communication 
with others (McCroskey, 1977). These different levels play a vital   role in process of improving 






Types of Communication Apprehension 
Generally speaking, there are four kinds of Communication Apprehension, Trait-Like CA, 
Context-Based CA, Audience-Based CA and Situational CA.  
 
Trait-like CA: is known as personality-type orientation regarding some types of communication 
in different sittings (McCroskey, Richmond, 1980). An individual‟s traits are improbable to 
change by the time, and as a result, he/she is expected to experience the same kind for a long 
time. There are three types of Trait-Like: CA involves Oral Communication, CA involves 
writing, and CA involves singing. If an Apprehensive of any one of these types didn‟t get a treat 
on time, he/she will probably experience these traits for a long time. 
 
Context-Based CA: this type is known as a step decreased from a pure form of trait-like CA. 
individuals who are infected with this type usually have high level of CA. there are four levels 
that can be drawn from this kind of Apprehension which are dyadic situations, group 
conversations, meetings, and public speaking. A good example of such type can be found in an 
individual who is infected with low or has no apprehension in any situation that could entitle 
communication such as small group conversation, but he/she has a high level of apprehension in 
public speaking. Also an individual who has experienced this type of Apprehension is expected to 
experience it for a longer time unless he/she got the suitable treat. 
 
Audience-Based CA:  is enduring orientation regarding communication with an individual or a 
group of people and brought by the situation in which individuals find themselves. Also it can be 
changed by changing the individual or the people‟s behavior. 
 
Situational CA: is considered as the end of the trait-like CA. It was defined as a passing 
orientation regarding communication with an individual or group of people. A good example of 
this type is when a manager in a particular company calls an employee to justify a particular 






State versus trait apprehension  
       To have a good understanding of such kind of CA there are two schools that have different 
perception. The first school claims that CA is a broad-based response to Oral Communication. 
Communication apprehension is known as the trait that has a lot of insinuations for the daily life 
of an individual. Trait Apprehension is known as having feeling of fear in diverse kinds of Oral 
Communication situations. It starts from conversations with an individual or with a group of 
people to addressing a speech in front of group of people. Moreover, „State‟ Apprehension is 
known as any oral communication encounter, and a good example for this is when an individual 
delivers a speech to a people who he/she meets for the first time or interviewing people in the 
power or when applying for a new job.  
 
      State CA can be understood from what is called „Stage Fright‟, which was defined as having 
feeling of anxiety, a good example for this can be drawn when an individual delivers a public 
speech, singing in front of large number of people, and when acting in a ply ( Spielberger, 1966); 
Lamb 1972). Most of the people at a certain time could experience the „stage fright‟. For 
example, results of a survey in the United States of America showed that, adults American 
expressed their feeling of fear from delivering a speech in public Bruskin Associates (1973). 
State CA is a reaction for oral communication in the public situations. If an individual has low or 
no fear with public speaking and at a certain time he/she was required to communicate with a 
foreigner or with a manager he/she may get high state communication apprehension Bruskin 
Associates (1973). It would be absurd to suspect the emotional stability of an individual who 
never experience state CA in a treating oral communication situation. It is because state CA is a 
normal response to a threatening situation experienced by most normal people and is in no way 
pathological.  
 
The Causes of CA  
       One of the personality traits that often precipitate Communication Apprehension CA are 
reticence, quietness, and shyness. These personal traits usually occurred just when the ability and 
the passion to participate in a conversation exist and the process of articulating is inhibited 
Friedman (1980). ( Friedrich, 1980) argued that there are three factors for any communication 
conduct during the formative period which is the reinforcement, skills acquisition at home or 
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school as well as modeling. A good example for positive reinforcement occurs when the students 
are given a present for their participation in the communication. This will encourage them to take 
part in any future communications. On the other hand, if those students were punished or didn‟t 
take part at any communication sitting, they are expected to choose not to speak in any similar 
situations and if they are asked to speak, they may say what the listeners like to listen not what 
they think and wish to say. 
 
        Kindergarten, school, and home are considered as the most important environments that play 
a crucial role in improving child‟s oral CA. Moreover, it was argued that there are another factors 
that play a crucial role in developing the child‟s oral communication skills such as culture, social 
habits, intensity of interaction with the others as well as family class and their attitude.  If a child 
grows up in a loving and coherent family, it is expected that he/she will learn and acquire the 
required oral communication skills because the child there can express him/herself as well as 
asking anything he/she needs to know (Berko,et al., 1992).   
 
     On the other hand, if the child grows up in a strict family he/she will not have a developing 
oral communication skills due to the inability to express themselves  or sometimes they don‟t 
have the right at  all to ask any thing they need to know as children often do (Berko,et al., 1992).  
Family class or family coherence also can be one of the things that can affect children‟s oral 
communication skills. For example if a child brought up in incoherent family where he/she used 
to see his/her parents quarrelling all the time, and sometimes turn their quarrel toward the child, 
as a result the child will learn to stay away from them as well as avoiding any speech with them 
to escape from being scolded or slapped for no reason. This was approved in the studies that were 
conducted on serial killers and the isolated children who finally and after many efforts to teach 
them the language and immerge them in the society failed to produce the language fluently and 
failed to be sociable as in the isolated children Oxana and Edik (Starr, 1972). 
 
      However, this was stated by Philip and Butt (1966); Philips (1968) who argue that, in the 
ethnic families children from first and second-generation make up the majority of the school 
students who were recognized as having high levels of CA but unfortunately, the causative 
factors for such results are still not clear enough.  More specifically, it was argued that heredity 
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can be calculated as a crucial factor of children‟s CA. Between ten percent to fifteen percent of 
the children are born as shy children. Basically, there are at least seven factors that expected to 
result in any normal child which are social isolation, low self-esteem, ethnic or culture deviation, 
voluntary social introversion, communication anxiety, low intellectual skills, and deficiency in 
speech skills. 
 
Effects of CA    
, the effects of the oral CA can be marked in the educational attitudes, gender differentiation, 
personality characteristics, and academic achievement. Low communication apprehensive has 
higher levels of self-esteem than his/her peers who have lower levels of Communication 
Apprehension CA. And also they have lower levels of self-confidence and skills to transfer their 
ideas and they talk when just it is necessary (McCroskey, Daly, Richmond & falcione, 1977). 
Moreover, it was argued that apprehensives of communication usually neutralize their thoughts 
and they don‟t have any trust in their thoughts. They don‟t have self-confidence and quite often 
feel that the ideas of the others are more reliable and trusted than theirs (Low & Sheets, 1951).  
 
       Apprehensives who have been injured and isolated prefer to stay alone or keep silent for ever 
(Low and Sheets, 1951). And that they find difficulties in discussing personal matters with the 
other people. Communication Apprehension can cause a great effect on an individual‟s work and 
educational opportunities and as a result, their communication will remain limited. Generally, 
Apprehensives choose to stay in a neighborhood where they don‟t have to communicate with the 
others much. Furthermore, CA effects can affect the apprehensives‟ future. For example, in an 
interview when applying for a job at a company or any other institution, the more apprehensives 
have less opportunities than their peers who are less apprehensives to get the intended job 
because of their apprehension and their deficient capability in communicating with the others, 
although they may have better qualifications than the less apprehensives (Daly and Leth, 1976). 
As a result, they tend to apply for the jobs that involve less interaction and thus scored less job 
satisfaction than their peers (McCroskkey, 1977). 
 
       More badly, CA could affect apprehensives own personal life. When dating and arranging 
their marriage, apprehensive individuals expressed that they are uncomfortable to communicate 
10 
 
with their lovers in front of the others in the surrounding environment and they prefer private 
dating. Couples who are more apprehensives have less self-discourse and thus, this were reduced 
their likelihood of closeness. CA has strong relationship with the academic achievement, teacher 
expectations for students‟ achievements, students‟ attitudes toward education and students‟ 
preference regarding interactional situations (McCroskey 1977; Scott & Wheeless, 1977). 
 
Learners’ Strategies to Cope With Foreign Language communication apprehension   
    A study conducted by Kondo and Ling (2004) investigating the strategies used by foreign 
language learners in coping with their communication apprehension stated that the specific 
strategies mentioned by the students were grouped under five categories of general strategies, 
namely: preparation, relaxation, positive thinking, peer seeking and resignation. Pappamihiel 
(2002) conducted a study investigating the language anxiety experienced by students undertaking 
ESL programmes in America. The study reported that avoidance is the most common strategy 
used by the students to alleviate their language anxiety. 
 
Oral Communication difficulties faced by Libyan students 
     Generally, most of Libyan students face difficulties in oral communication skills (Abdul Haq, 
1982; Raba‟bah, 2003). In Libya, all the syllables are written in Arabic from the first grade till 
the university stage. And the only applied method of teaching is the grammar translation method 
where the teacher is the only source of information, and where the students burly get the chance 
to ask a question. Moreover, if the student asked to answer a question and he/she delivered wrong 
answer in most of the schools he/she definitely will be punished by the teacher‟s stick or by the 
mocks of the classmates. The recent history of English in Libya started in 1986 just after the USA 
army‟s air raid on the capital of Libya (Tripoli). Before the attacks, English was taught as an 
elective subject starting from the seventh grade to the secondary school. But unfortunately, the 
year after the attacks, the Libyan government took a decision „no English‟ any more. This 
decision continued for more than eight years, and by 1995 English language returned to be taught 
in the schools from the seventh grade but as an elective subject too.    
 
      Furthermore, the Libyan culture plays a vital factor in restricting the spread of English in the 
country. As all the Libyans are Arab people there don‟t need to speak English and Arabic is the 
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only spoken language. It has been argued that Libyan students who are studying English as a 




     In this study the subjects will be referred to as participants. The participants consist of 68 
males and 5 females 2
nd
 semester postgraduate Libyan students at UUM CAS. 
 
Criteria for selection of participants  
      In this study, both genders are selected to be the participants of the study at present, there are 
10 female Libyan students at UUM CAS and there are 84 male Libyan students at UUM CAS. 
Also there is another criteria for choosing these participants which is, all of them come from the 
same country and had passed UUM replacement test and thus, supposed to have a high command 
of the language.  
 
Simple Random Sampling 
       The most popular and rigorous form of probability sampling from a population is simple 
random sampling. In simple random sampling, the researcher selects participants for the sample 
so that any individual has an equal probability of being selected from the population. The typical 
procedure used in simple random sampling is to assign a number to each individual in the 
population and then use a random numbers table, available in many statistics books, to select the 
individuals for the sample (Creswell, 2008). In the present study, the simple random sampling 
method is chosen by distributing questionnaires to 73 respondents. These respondents were the 
most suitable to provide information about the stratified random sampling from 94 Libyan 
postgraduate students at CAS UUM as sample recommended using Sekaran (2000) table of 
sampling.  
Data collection  
      This study is quantitative in nature. Therefore the researcher will utilize two questionnaires as 
a method for data collection. Initially, the questionnaires were designed by Horwitz et al., (1986) 
and Kondo and Ling (2004). It is consists of 21 items and divided into four different parts which 
are: 1) The background of the respondent; 2) Students‟ level of acceptance of adopting the new 
12 
 
strategies; 3) Students‟ apprehension on the new proposed strategies; 4) the related factors to the 
issue of difficulties to speak English in the classroom. The questionnaires will be administered to 
CAS UUM Libyan postgraduate students in the request to examine the effectiveness of their 
classroom oral communication apprehension on their language proficiency level. 
 
Pilot study 
     Pilot study will be conducted on the Libyan postgraduate students at CAS UUM. The main 
goal of the pilot study is to make sure that the questions in the questionnaire could be understood 
by the participants. Three copies of the questionnaire will be distributed to 2 male and 1 female 
Libyan postgraduate students at CAS UUM who are not the target subjects. Also the results of 
this pilot study will not be included in the final findings.  
  
Validity 
      Validity refers to whether the instrument you select for use has reported scores that are valid 
(Creswell, 2008, p. 171). The researcher selected FLCAS as a researcher instrument because it 
had been proven to yield valid measurement of anxiety. According to Aida (1994,p.156), Horwitz 
and Horwitz and Cope have attributed the inconclusive results of previous-research to the lack of 
a reliable and valid measure of anxiety specific to language learning. They conceptualize foreign 
language anxiety as “a distinct complex of self-perceptions, beliefs, feeling, and behaviors related 
to classroom language learning from the uniqueness of the language learning processes” 
(25:p.31). The Foreign Language Classroom Anxiety Scale (FLCAS, hereafter) was developed 
by Horwitz (24) in order to capture this specific anxiety reaction of learner to a foreign language 
learning setting. Horwitz al. integrated three related anxieties to their conceptualization of foreign 
language anxiety, i.e., communication apprehension, test anxiety, and fear of negative evaluation.  
The FLCAS has proven to be a highly valid instrument to measure anxiety construct. In Aida‟s 
study on ninety-six Japanese students, it “yielded internal consistency of .94 (X = 96.7 and s.d. = 
22.1), using Cronbach's alpha coefficient. The reliability, mean, standard deviation, and range 
obtained in the study were very similar to those of Horwitz (23), who used students enrolled in an 
introductory Spanish class. The mean of the study was, 96.7,  slightly higher than that of 
Horwitz's (23) study, X = 94.5. It is understandable that students may feel more anxious in 
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learning a non-Western, foreign language like Japanese (26) than in learning commonly taught 
Western languages such as Spanish. 
 
Reliability 
     Research reliability is another concern of the research in this study. Reliability refers to the 
degree of consistency of measurement (Creswell, 2008). The reliability coefficient measures the 
consistency that will be created in order to measure the internal consistency of the research 
instrument and convert data collected from the respondents. The adapted Foreign Language 
Classroom Anxiety Scale was found to be a highly reliable instrument to measure the anxiety 
level of students learning Japanese in a college setting typified by the University of Texas at 
Austin (Aida., 1994. p. 163)  
 
DISCUSSION AND CONCLUSION 
     This study aimed to investigate whether oral communication apprehension exists among 
Libyan postgraduate students in CAS UUM or not. If so, what strategies do they adopt to cope 
with their oral communication apprehension. This study has answered the two research questions, 
and thus helped in understanding apprehension experience by Libyan postgraduate students at 
CAS UUM. The results indicateed that students have high levels of apprehension in general and 
these levels of apprehension increase in speech, and fear of the class. Although, the students are 
considered as highly apprehensives, they still have strong concern for learning English and keep 
going to these classes. Factors like lack of confidence, lack of preparation and fear of failing the 
class were the primary causes of their apprehension. In brief, it is found that apprehension can 
negatively affect the language learning experience in numerous ways and that reducing anxiety 
can enhance learner motivation (Horwitz, Horwitz & Cope, 1986; Horwitz & Young, 1991; 
McIntyre, 1995a, 1995b; McIntyre & Gardner, 1989; Price, 1991; Samimy & Rardin, 1994; 
Young, 1990, 1990, 1991). And that (preparation, relaxation, positive thinking, peer seeking and 
resignation) were the most common strategies that the participants adapt to cope with their oral 
communication apprehension in the classroom while using English and to improve their language 




     To sum up, Libyan postgraduate students have high levels of apprehension what may affect 
their future progress in their endeavors to learn English language. And as it was confirmed by the 
literature (Pappamihiel, 2002; Horwitz & Young, 1991) apprehension factor appears to be an 
affective factor that is believed to reduce the learning experience and affect the general academic 
achievement levels, a matter that needs special considerations and recommendations. 
 
Recommendation for future study 
    Due to the limited time given to complete this research, the scope was narrowed to only Libyan 
students in College of CAS, UUM.  Future study can expand the scope beyond UUM CAS and 
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